Learning Support/ Special Education Policy

Derrycreha N.S. supports pupils experiencing low achievement, learning

difficulties and special needs through a team approach which involves parents,

pupils, teachers and relevant support personnel.

Aims:

1.

To enable pupils with learning difficulties to achieve adequate levels of
proficiency in literacy and numeracy.

. To enable these pupils to participate fully in the curriculum for their

class level.

. To develop positive self-esteem and positive attitudes about school and

learning in these pupils.
To provide supplementary teaching and additional support and
resources for these pupils in English and Maths.

Roles and Responsibilities:

1.

Ideally the B.O.M. should oversee the development, implementation
and review of school policy on learning support/special needs. The
Board should ensure that adequate classroom accommodation and
teaching resources are provided and that a secure facility for storage of
records is available.

. The principal has overall responsibility for the learing support/special

needs programme. The programme co-ordinates with the various
partners — parents, learning support and resource teachers and outside
agencies.

. The class teacher consults with the LS/RT in all matters concerning the

pupils work.

The LS/RT provides supplementary teaching to pupils in English and
Maths where necessary. Pupils are usually withdrawn — individually or in
pairs to the learning support ‘room’. The LS/RT is responsible for the
Individual Education Programme (I.E.P) for each pupil.

. As far as possible children are supported within the class environment

enabling all children to benefit from the intervention while also tailoring
to the particular child needing support.



Prevention and Intervention:

The guidelines, directives and advice issued by the DES in SP. ED. CIRCULAR
02/05 are followed in Derrycreha N.S.

Planning for the development of resources:

Step 1:

Identify all pupils in need of teaching support — both learning support and
resource teaching and including pupils who have special education needs
arising from high-incidence and low-incidence disabilities.

Step 2:
Identify the level of intervention required on the basis of the pupils’ learning
needs.

Step 3:

Identify the members of staff who will be allocated to the identified pupils. In
our case our LS/RT teacher is based in Coomhola N.S. and visits our school four
days a week for 1 % hours daily.

We also have a resource teacher (based in Cappabue N.S.) who visits the
school for an hour daily Mon-Fri.

Step 4:

The LS/RT works with individual or pairs of pupils either on a short-term
focused intervention or long-term continuing support. This depends totally on
pupil progress which is evaluated closely by support teacher and class teacher
who communicate often and regularly.

We follow the Staged Approach to Assessment, Identification and Programme
Planning as outlined in Appendix 3 of SP.ED. 02/03 pages 21-22.

Stage 1:

The class teacher/parent may have concerns about the academic, physical,
social, behavioural or emotional development of certain pupils. The teacher
then administers various screening measures including standardised tests and
requests advice/help from the LS/RT also. The class teacher then draws up a



short simple plan for extra help to be implemented within the normal
classroom setting in the relevant areas of learning/or behavioural
management. This can be very difficult to achieve in a multi-class situation
where the teacher is already under pressure time wise and particularly so in
the case of a teaching principal. The success of the classroom support plan is
reviewed regularly with appropriate parental involvement.

Stage 2:

If intervention is considered necessary at stage two, then the pupil is referred
to the LS/RT (with parental permission) for further diagnostic testing. If this
assessment suggests that supplementary teaching would be beneficial this is
then arranged. The learning programme for each pupil is devised mainly by
the LS/RT who has the expertise, experience and qualifications in special
education. Parents and class teacher are involved where appropriate. The
rate of progress of each pupil is reviewed regularly in consultation with
parents.

Stage 3:

Pupils who have failed to make progress at stage 2 will require more intensive
intervention. The principal will request an assessment of need from a
specialist outside the school e.g. NEPS psychologist, paediatrician, speech and
language therapist, audiologist etc. All referrals and consultations are made
with parental consent.

The LS/RT and class teacher, in consultation with the relevant specialist then
draw up a learning programme that included identification of any additional
available resources that are necessary to implement the programmes. In the
case of pupils identified at an early age as having very significant special
educational needs, intervention at stage 3 will be necessary on their entry into
school. Support in the classroom will be an essential component of any
learning programme devised for such pupils, and primary responsibility for the
pupil remains with the class teacher, in consultation with the LS/RT.



Assessment and Reporting:

We implement a policy of early intervention. All senior infant pupils take part
in the Middle Infant Screening Test (MIST) which is administered by the LS/RT
in May/June each year.

The MICRA — T and SIGMA —T are administered in June each year also and if
pupils present with a weak reading age they are considered for supplementary
teaching. Priority is given to pupils who are performing at or below the 10t
percentile.

The LS/RT keeps records of the outcomes of all assessments and a copy is
usually placed in the pupils file also. The LS/RT is responsible for the I.E.P and
progress record for each pupil.

The progress of each pupil is monitored closely term to term and the LS/RT
class teacher are in constant communication regarding each pupil. Parents are
kept informed on a regular and ongoing basis.



